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Introduction
The scripts presented by candidates in January 2012 were often of extremely good quality.
In particular, examiners reported:

•

Distinct signs of improvement in the quality of the human geography essays. Content
was far more reflective of the modern world than was seen in essays submitted for the
first two series of 6GE01 in 2009. Candidates often gave nuanced, informative and upto-date accounts of globalisation’s impacts and of migration trends. Very few are still
presenting an over-simplistic black and white world wherein Asian cities are portrayed
as little more than sweatshops making profits for MEDCs. Candidates, in increasing
numbers, grasp that there is far more complexity. Further evidence of a resurgence
of good human geography was the fact that essay questions 9 and 10 were also just
as popular as essay questions 7 and 8 (even though the latter were accessible and
attractive).

•

Improved exam technique, with better use of examples being made by candidates of
mid-ability.

•

Reduced evidence of candidates facing timing difficulties. There were far fewer
unfinished essays or question 6 responses than in previous series.

•

That the breadth of content tested by this paper remains a challenge to some. Many
candidates continue to have knowledge gaps that can result in several marks - perhaps
even a grade - being lost. Just possessing very basic knowledge of the topic in question
(for example, in the case of this paper, knowing that the concept of albedo is related to
light reflectivity and absorption, or understanding what ‘physical’ means in relation to
global networks) can make a real difference to the final cover mark.

•

That overall, far too many candidates continue to pay insufficient attention to the
specific wording of the question, preferring instead to answer a simplified version of the
question that they have perhaps anticipated or had practice of writing.
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Question 1 (a)
For full marks, the disaster aspect of location D needed to be spelled out i.e. the lack of
human habitation (thereby distinguishing “disaster risk” from “hazard risk”). Some students
appeared not to grasp the clear distinction between a hazard and a disaster. Typically, they
wrote at length about the physical hazards present in the area and then happened to “tag
on” the human disaster element at the end - as if by accident or "by the way".

Examiner Comments

An effective answer; no more needs to be said.
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Question 1 (b)
For full marks, candidates were required to identify and briefly outline two reasons for a
flood risk in Californian cities. It was well answered on the whole, especially when answers
focused on straight-forward themes such as urban impermeability, river flooding (San
Gabriel) or slope angles. Confusion crept in when movements along the San Andreas Fault
were linked with tsunamis, or hurricanes were asserted to be a frequent phenomenon.
There were also some unrealistic ideas advanced about the scale of past and present sealevel rises.

Examiner Comments

This paper does not expect candidates to have depth of
knowledge of physical processes. However, A-level candidates
are expected to show some precision in their answers. This
is a great example where two accurate reasons are identified
and a specific extension idea is included.

Examiner Tip

This is a good example to show students who
struggle to write a lot but have good ideas:
it will re-assure them that full marks can be
gained through concise writing.
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This is another example of a response to Question 1(b).

Examiner Comments

This candidate was either rushed for time or has poor understanding of how marks are
allocated. Offering an example of city does not extend the reasoning (the focus of the question)
so only 1 mark is awarded in the first case. Clearly, the second case can only merit 1 mark.

Question 1 (c)
The focus of this question was explaining, rather than simply describing, the geo-physical
hazard events for a compulsory case study. Under the circumstances, examiners expressed
surprise at how many highly generalised answers were seen that only scored around 2 or 3
marks because plate movement rates, or other convincing case study details, were missing.
The minority that could develop the answer, with specific explanatory points included, easily
scored 5. At A-level, geography students who have examined California as a compulsory
case study really should have prepared for the exam by memorising some specific
information about the various plate boundaries found in California and the range of hazards
they generate. Whilst some good knowledge of landslides associated with earthquakes was
seen, detailed knowledge of Californian fault systems was lacking.

Examiner Comments

This is a very superficial response that offers little explanation. No specific
information is provided and little appears to be known about California.
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This is another example of a response to Question 1(c).

Examiner Comments

This is an example of very good exam technique - a range
of brief explanations are provided, each with specific details.
Points are well-nuanced (we are told about the scale of the San
Andreas Fault; many students simply said "California is by the
San Andreas Fault").
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Question 2 (b)
Candidates had a good understanding of how changes in albedo in the Arctic may accelerate
global warming - but how many noted the allocation of marks and made three discrete
points in order to gain three point marks? Some sadly did not, and failed to develop their
answers beyond making a basic point about less light reflected. There was good knowledge
in some scripts from some centres about positive feedback, though some confusion arose
about where methane fitted in (many suggested that the melting sea ice emitted either
methane or carbon dioxide). Weaker candidates were confused about what exactly was
happening to reflectivity and some thought more light was being reflected and warming up
the atmosphere (or, indeed, the ozone layer).

Examiner Comments

Many students grasped the essence of this question very well.
The example shows adequate understanding of this change in
process to gain full marks.

Question 2 (c)
Many candidates did not answer this question correctly, suggesting some widespread
misconceptions about sea ice melting.
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Question 2 (d)
Some excellent answers were seen where knowledge of changes in the Arctic (Specification
1.5) was presented in a way that additionally addressed the wider geographical implications
of global warming and the way people can adapt to it (Specification 1.6). This is another
compulsory case study so the details of food web, biome and ice cover changes should
always be well known by well-revised candidates. Pleasingly, many answers did contain
some very good case study detail.

Examiner Comments

This is a very concise and informative answer where
the candidate displays good knowledge about ecological
and environmental changes in the Arctic. The broader
geographical context of people being affected by climate
change is also acknowledged quite neatly.

Question 3 (a)
This was successfully answered by the overwhelming majority of candidates.
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Question 3 (b)
Those who could take the reference to ‘greater losses’ had the required comparisons
and scored more highly. The better candidates could offer the first two bullet points in
the mark scheme and then progressed to provide some very specific suggestions about
people and places. Many focused on the plight of African farmers and how much they
stood to lose (good answers referenced countries, rather than the continent as a whole,
clearly appreciating the heterogeneous nature of Africa, its peoples and their vulnerability
to climate change). Most focused on falling agricultural output; some recognised that a
few areas in Africa might have more useful amounts of rain and so might gain, at least
in the short-term. Several thought tourism might gain in the UK as British people would
increasingly stay at home rather than visit the Mediterranean. A few suggested Alpine
countries would be greatly hit because of a lack of snow for skiing.

Question 3 (c)
Most candidates now understand the difference between new adaptation and mitigation.
Very few strayed into the realms of mitigation but not all could relate their knowledge of
adaptation to the question set very successfully. Good answers could provide detail on how
increasing hazards might require greater spending and many candidates developed this
point for several marks. There was some confusion over what type of flooding the Thames
barrier is supposed to counteract but most understood that it will require replacing at some
juncture, and at increasingly greater cost. Generally, the more specific the candidates were
with their suggestions here, the higher the marks that they scored. Candidates should
remember that the inclusion of examples will always help them achieve the full range
of marks available. Too often, very good candidates are not providing enough ideas or
exemplification to gain full marks in a question such as this.

Examiner Comments

This response indicates the degree of precision that we expect to see in a good A-grade
candidate (from someone perhaps on track for an A* at A2). The use of geographical
vocabulary is impressive. A range of ideas and specific places feature here - a good
strategy for gaining full marks!   
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Question 4 (a)
There were a lot of precise and succinct responses to part (i) that gained 3 marks. Amongst
weaker candidates there was a tendency to explain, rather than describe. Describing
and explaining trends is something that should be a familiar expectation of candidates at
this level and is something that centres could focus on to help improve responses. Often
students did not identify extremes, but compared countries in the middle of the range,
making factually correct statements which were not on the mark scheme because they
lacked significance within the wider picture. There was also geographical confusion about
which continent Mexico belongs to. In part (ii) most could explain with reference to wealth
differences, and some could develop this with specific ideas about slums or national
economies. Some took a development timeline approach, which often worked well. However,
there was a lack of understanding in some cases of landlines, and stereotypical views were
common about poor countries not knowing how to use mobiles (given the phenomenal
growth rates of mobile markets in Africa, Asia and South America, this is a misconception
that needs addressing!). A minority understood that the rainforest, the width of the
Amazon, the location of the Andes etc. could all hinder the roll-out of landlines.

Examiner Comments

Part (i) shows good exam technique: overall patterns are made clear, with maximum
and minimum values identified. In part (ii), points are made about wealth,
costs and the existing availability of infrastructure (implying development). The
suggestions are intelligently made and refer back to countries identified in part (i).
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Question 4 (c)
Some excellent answers were seen here and many candidates gained 4 or 5 marks. Good
knowledge of resources, trade routes and the physical site and situation of global hubs
all appeared as themes in the best scripts. There were many creditable developments
of hazard risk ideas, with good exemplars.   However, some candidates failed to realise that
this question was asking them to focus on physical factors and too often the focus became
human factors. This was also a question that most likely required the development of some
ideas in order to gain a maximum of 5 marks.

Question 5 (c)
Good candidates answered this question with a wide range of ideas: better jobs, wages and
lifestyles; community enclaves, support networks and migration law all featured (and were
framed in a way that drew comparisons with other countries). One examiner remarked that
good answers to this question were “a pleasure to mark!”. However, some candidates failed
to read the question properly (or at least think about its meaning). They were not specific
about why EU migrants would come to the UK rather than other countries. As a compulsory
case study students should have very specific information to be used here; yet too often the
weaker candidates merely cited a brief list of generic push-pull factors.

Examiner Comments

This response is very well-directed at the question, which asks "...
instead of to other countries". Every suggestion is phrased in a way that
shows the UK as being perceived as a stand-out destination by potential
migrants. The legislative context is also understood (without the point
being over-laboured).
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Examiner Comments

This answer, in contrast with the first example, is insufficiently
engaged with the question. This is, in fact, the answer to a
different, simpler question ("Why do people move from Poland
to other countries?").

Examiner Tip

Candidates must ask themselves: "Why is the
question phrased this particular way?" They
should use the words appearing in the question in
their answer (though not simply copying out the
question as the first line of their answer ideally!).
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Question 5 (d)
Most students put a positive spin on cultural integration and only a minority referred to the
migrants as 'taking our jobs'. A minority of candidates still need to be careful of adopting
stereotypical responses which lack accuracy and could be perceived as a little bigoted.
Overall, not many candidates strayed into impacts for source nations and so most scored
well. A frequently quoted social impact was that many Polish immigrants to the UK are
Catholic and therefore this boosts church attendance. The better candidates also considered
retirement migration to Spain and this allowed their responses to explore several different
themes, thus maximising marks.

Examiner Comments

A well-structured and detailed short answer. This is a candidate who clearly
knows that 4 marks will be rewarded to someone who can explain four impacts
- there is a little list included! While we would not encourage people to waste
time writing out plans for short answers (not everyone can write as fast as this
candidate), the thought process is important to draw attention to.
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Question 6 (b)
This question required candidates to provide details of why the (proportionate) size of
an ageing population might vary from place to place and what the implications of that
might be. Weak answers included details of neither of these, merely asserting that some
places have more elderly people than others. Good answers did, however, exemplify this
statement, could say why, and could suggest a couple of impacts. Weaker candidates
understood that the number of elderly would vary between places, thus the impacts would
also vary, but didn’t take it a step further by thinking of how local people would have to
support them. Most candidates were able to differentiate between the impact of young and
old people in urban or rural areas. Urban areas were predominantly seen as enclaves for the
young and rural areas as 'peaceful retreats' for the elderly. Connections were made between
the distribution of resources and different groups in society e.g. education, health service
and other support groups.

Question 6 (c)
Some excellent answers were seen, often containing many different points and extension
ideas; there was clear understanding of the economic challenges that affect both local and
national government. Most candidates were able to discuss the problems of a decline in
economically active people as life expectancy increases, and the concept of dependency was
sometimes developed. Weaker responses simply listed the problems.

Examiner Comments

A rather sketchy response - a few ideas are here, but no
concrete details are given to support them. Two or three ideas
that are not developed is not going to merit 5 marks!
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Examiner Comments

This, on the other hand, is a response from a candidate who
clearly knows where the bar is set for a question like this. In
as many lines of handwriting, greater breadth and depth of
knowledge are shown.

Question 7
Candidates generally had a good understanding of the resource and were able to explain
how each strand influenced vulnerability. To access the highest marks they needed to
include some specific case study detail to show that they had moved beyond merely
copying-out the resource. There were some excellent answers drawing on what were
presumably candidates’ home towns, as well as hazard hotspots such as Los Angeles or
Manila.
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In the second part of the question, there was evidence of some good understanding of
the global distribution of hydro-meteorological types. Many were strong on explaining the
general distribution of storms but were weaker on droughts or floods. Flood distribution was
typically explored through a series of case studies which was a creditable approach (often
focusing on a description of floods in Bangladesh, New Orleans, California or the Maldives).
Drought was not well understood and generally confused with aridity. Few could talk about
the movement of the jet stream, or ITCZ, in ways that give rise to a periodic lack of rain
that is below the expected level.
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Examiner Comments

The extracts shown from part (a) and part (b) are taken from
a wide-ranging and well-revised response by one of the best
candidates who entered the exam. It shows a level of detail and
clarity of language that other candidates might aspire towards
themselves.

18

GCE Geography 6GE01 01

Question 8
Part (a) provided candidates with good opportunities to extend their reasoning (e.g. to
explain how and why tree rings offer clues). The focus of the question was “historical”,
ideally suggesting a focus on the middle ages and more recent centuries. Much longer-term
ice core analysis was not the intended focus, although some credit was given for this. Some
responses made creditworthy comments about the accuracy / reliability of data. It was
surprising how often good candidates failed to bring in their own knowledge for this question
and merely copied out the resource. Consequently many answers stayed in Level 2.  
Some excellent answers to part (b) combined knowledge of the “hockey stick” trend
with a thorough dismissal of natural causes of climate change as the culprits for recent
temperature rises. Weaker, generalised responses often lacked any supporting data and
merely asserted that a rise in GHGs during “the last 50 years” has been caused by cars,
cows and China. There was a lack of appreciation that trends date back to 1750-1800.

The following are two excerpts from a response to Question 8.
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Examiner Comments

In part (a), this candidate added very little to the resource. Note
how the use of tree trunks is asserted but not explained.
In part (b), this candidate fared better. This extract shows some
very specific knowledge being applied to help build a case. Better
candidates could additionally provide accurate CO2 data (in ppm).
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Question 9
Answers to part (a) were generally well-related to resource and showed some understanding
about sustainability and carbon footprints. Better candidates highlighted other strategies
that involved communities and local action. They often had excellent knowledge concerning
the issue of food miles and better candidates pointed out the conflict between reducing air
miles and its impact on Fair Trade goods. Many candidates added their own local examples
of sustainability, often mirroring those outlined in the resource. The need for community
involvement was a strong theme, and many picked up on some of the larger supermarkets’
efforts to use local produce as a boost. Or, as one candidate put it: “Eddie Todmorden will
see an increase in profits due to selling more produce to locals and supermarkets”.
Part (b) was often answered with strong exemplar support. A few weaker candidates overgeneralised the impacts of TNCs and labour exploitation but most went beyond that and
produced a nuanced account. Issues of increasing connectivity and a shrinking world were
frequently addressed and most responses were reasonably balanced, though if they were
more one-sided it tended to focus on the negative.

Examiner Comments

This is an extract from a part (a) that scored full marks. It blends own ideas with the
information from Figure 9 in an expert way, creating exactly the right kind of blend
that the assessment is asking for.
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Question 10
Answers to part (a) were often well-related to the resource and provided some good
descriptions of named megacities but were not always focused on newcomers. The question
required candidates to be specific about the severity of problems in the face of continued
in-migration. The better candidates focused on housing problems from the viewpoints of a
variety of stakeholders (e.g. newcomers, authorities). Too frequently the issues presented
were not specific to megacities.
Part (b) answers that were specific and related to particular case studies stood out from the
rest which were generic. Some very good responses focused on mechanisation of agriculture
or social problems and conflict in places like the Swat valley or DRC. When these factors
were linked to the growth of named megacities, Level 4 marks were generally achieved.
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Examiner Comments

This shows one half of a candidate's answer to part (b). It
moves from generic reasons for rural-urban migration and
presents a range of ideas, facts and places. Note, however, that
no actual megacities are mentioned! That keeps the mark in
Level 3 as the focus is not quite there.

GCE Geography 6GE01 01

23

Paper Summary
Suggestions for improved teaching and delivery of GE01 include:
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•

Ensuring candidates do not have knowledge gaps through testing in the run-up to the
exam. Candidates should revise using a copy of the Specification, ensuring that the
meaning of every key term or concept is known.

•

Encouraging students to always volunteer examples without prompting.

•

Helping students recognise when they are over-simplifying their arguments and when
they should be making more carefully qualified statements.

•

Helping students recognise when they have failed to provide either breadth or depth in
Section A.

•

Checking students do not “over-write” part (a) of the essay question at the expense of
part (b).

•

Getting students to reflect on how each question has been phrased - to make sure the
answer provided has the correct slant (in this series, the most useful example is Q5c
and the requirement that the phrase “to other countries” is addressed).
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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